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Abstrak

Tujuan penelitian ini adalah untuk mengetahui gambaran pembelajaran mandiri siswa dalam
belajar Bahasa Inggris, penerapan teknik pembelajaran diri pada siswa dapat meningkatkan
kompetensi siswa dalam belajar Bahasa Inggris dan untuk mengetahui pembelajaran mandiri
siswa untuk meningkatkan disiplin belajar siswa kelas dan tujuan penelitian ini adalah untuk
mempelajari susunan siswa dalam pembelajaran bahasa Inggris pada siswa IX.2 SMPN 8
Makassar. Metode yang digunakan adalah kuantitatif dengan skala likert, dengan
menggunakan angket google form. Yang dimana disebarkan menggunakan google form,
masing masing angket berisi 3 aspek yaitu metakognisi, motivasi dan perilaku. Hasil penelitian
menunjukkan bahwa nilai pembelajaran mandiri tinggi, hamun diantara 3 aspek tersebut
metakognisi yang sangat tinggi. Dimana aspek Metakognisi nilai siswanya 42,61. Lalu setelah
itu ada motivasi dengan nilai 30,56 dan perilaku dengan nilai 17,3. Teknik pembelajaran
mandiri salah satu kemampuan yang harus dimiliki siswa, setelah mengetahui betapa
pentingnya memliki sifat pembelajaran mandiri ini, siswa akan mampu untuk mengatur tata
cara belajarnya baik itu di rumah maupun di sekolah, dan ini juga memudahkan siswa agar
mengetahui tujuan belajarnya. Oleh karena itu, individu dapat bereaksi positif terhadap
pembelajaran mereka. Di kelas, guru juga harus merangsang pembelajaran mandiri siswa.

Kata kunci: teknik,pembelajaran mandiri,belajar bahasa Inggris

Abstract
The purpose of this study is to determine the portrait of self-regulated learning of students in
learning English, the application technique of self-regulated learning in students can improve
student competence in learning English and to find out self-regulated learning of students to
increas the learning discipline of grade students. Another purpose of this research is to study
the composition of students in English language learning in a class IX.2 SMPN 8 Makassar.
The method used is quantitative with Likert scale, using google form questionnaires. Where it
is distributed using google forms, each questionnaire contains 3 aspects, namely metacognition,
motivation and behavior. The results showed that the value of self-regulated learning was high,
but among the 3 aspects metacognition was very high. Where the Metacognition aspect of the
student's value is 42.61. Then after that there is motivation with a value of 30.56 and behavior
with a value of 17.3. Self-regulated learning technique is one of the abilities that students must
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have, after knowing how important it is to have this self-reguSSlated learning nature, students
will be able to regulate their learning procedures both at home and at school, and this also
makes it easier for students to know their learning goals. Therefore, individuals can react
positively to their learning. In the classroom, teachers must also stimulate students' self-
regulated learning.

Keywords: Technique, Self-regulated learning, Learning English

INTRODUCTION

According to Araka et al., 2020; Panadero et al., 2018 Self-regulated learning
(SRL) is defined as students’ ability to take control and be responsible toward their
own learning. Self-regulated learning This is supported by Pintrich & De Groot, (In
Wills. 2007) which explains that self-regulated learning is closely related to the use of
strategies to improve academic performance. According Pintrich (2000) as cited in
Donker- Bergstra and Kostons (2012), self-regulated learning is an active, constructive
process whereby learners set goals for their learning and then attempt to monitor,
regulate, and control their cognition, motivation and behavior, guided and constrained
by their goals and the contextual features in the environment (p. 453).

This fact was empirically tested by Azevedo and Gasevi¢ (2019) who examined
the role of SRL performed by undergraduate students and found that it assisted the
students to continuously join a blended learning activities and subsequently increase
their learning performance

Portrait is the picture or representation of person and especially of face, drawn
from the life. In addition, in portraits consist more in the general than in the exact
similitude of every feature (Webster, 1828, p 3277). The English language has been
the common language of the world for decades. The study of English continues to
occupy and important place in our educational curriculum. English is regarded as the
first foreign language to be taught at elementary school as local content, at secondary
school as a compulsory subject, and the universities as an additional subject. (Fauziati,
2010).

Nurfiani (2015) in her research used quantitative methode. This study survey the
ability of self-regulated 18 learning (SLR) at the tenth grade at SMK 1 Kalasan
Yogyakarta. This research found acquisition of self- regulated learning abilities in the
medium category of 28 students (45%). The result of the analysis in each aspect:
Aspect of students planning are in medium category with 32 students (52%) including,
students determining the learning strategies to be used, students having a compulsory
to complete the task, and students managing themselves for preparation for study.
Aspect of students™ implementation in the medium category with 28 students (45%)
including, students applied cognitive and metacognitive strategies, monitoring and
controlling emotion and motivation to learn, and conducting activities. The aspects of
students’ evaluation moderate category with 28 students.



The researchers found that research results from researchers made researchers
interested in conducting research with the title, “The Portrait of Students' Self-
Regulated Learning in Learning English at SMPN 8 Makassar”. Based on this title
researchers are interested to know based on this title researchers are interested to know
how the portrait students’ self-regulated learning in learning English and to know what
the dominant aspects of the students’ self-regulated learning English.

METHOD
This the researcher used descriptive statistics type. It is Descriptive statistics used
to analyze the data by describing and defining the data were found. This technique used
to analyze the sample and the findings used for the total population. On the other hand,
the result will used to make a general statement and to describe the whole population
(Sugiyono, 2018). The researcher used the Likert scale as the scale on the questionnaire.
The scale that was used in the questionnaire is 4, 3, 2, 1 for a positive answer and 1, 2,
3, 4 for a negative answer. The researcher used 4 scales because decrease the neutral
answer from the respondents.
a. SPSS
Tabulating the data and then analyzing it into the main analysis to know the mean
score of the students. It means a score of the students the researcher collected the
data by using SPSS.

b. The formula used in this study to determine the category is as follows Amiruddin
Zen (2010)

Panjang Interval = #;;ori
Keterangan:
H = Highest Score (Nilai Tertinggi)
L = Lowest Score (Nilai Terendah)
N Kategori = Number of desired categories
Assign categories to each question
Panjang Interval = &
n Kategori
_4-1
4



FINDINGS AND DISCUSSION

Findings

Based on research that was conducted using Goole forms in the form of quistionnaires.
The result of the research explained in this part, The researcher finally found how the
portrait self-regulated learning is happens to the students’ in learning English at SMPN
8 Makassar and also the dominant aspects of the students’ self-regulated in learning
English at SMPN 8 Makassar.

Table 1
Answers of Respondents Metacognition Indicators
No Pernyataan/Pe rtanyaan Rata-rata Kategori
Saya membaca kembali materi yang sudah diajarkan L
1 sebelum mengerjakan Tugas/PR 3,11 Tinggi
Saya membuat catatan penting dari materi di kelas L
2 dan mengingat catatan tersebut 3,14 Tinggi
3 Ketika m_ate_‘rlnye} sulit, sgya menyerah atau_ hanya 2,56 Tingg
mempelajari bagian-bagian yang mudah saja
a Say:?\ mudah bosan ketika membaca ulang materi 2,75 Tinggi
pelajaran
Ketika membaca materi pelajaran, saya mencoba
5 |menghubungkan materi tersebut dengan apa yang 3,39 Sangat Tinggi
sudah saya ketahui
6 Saya me_mbaca @terl Qan me_ncoba menemukan ide 311 Tingg
yang paling penting dari materi tersebut
7 Saya belajar semampunya saja tanpa menggunakan 2,56 Tinggi

strategi strategi khusus dalam belajar
Selama pelajaran berlangsung saya sering
8 |kehilangan poin penting, karena saya sedang 2,42 Rendah
memikirkan hal lain

Saya mengingatkan pada diri sendiri bahwa saya

o harus belajar lebih giat lagi 358 Sangat Tinggi
Saya meyakinkan pada diri sendiri bahwa saya L
1 4 T
0 harus belajar lebih giat lagi 3.6 Sangat Tingg
11 Saya bertanya p_)ada dl_rl sendiri, memasukar_1 bfahwa 3.19 Tinggi
saya memahami materi yang telah saya pelajari
12 Ketika saya bernr:}t mengerjakan tugas sekolah, 2.64 Tinggi
saya merasa kesulitan untuk melaksanakannya
13 Saya} mengingatkan diri sendiri te_nta_\ng betap_a 3,44 Sangat Tinggi
pentingnya untuk mendapatkan nilai yang baik
14 Saya mencoba berpikir bahwa mengerjakan tugas/ 3.08 Tingg

PR adalah hal yang menyenangkan

From the table above, analysis of metacognition indicators, the average score in
statement number 10 with an average score of 3.64 indicates that many students believe
in themselves that they should be more active in learning. Meanwhile, for a low average
value is in statement number 8 with a negative statement. The average score of 2.42
indicates that the average student lacks focus in learning so that at the time of learning
loses important points.




Table 2
Answers of Respondents Motivation Indicators

No Pe rnyataan/Pe rtanyaan Rata-rata Kategori
1 [Saya sudah belajar lebih baik dari pada teman saya 2,56 Tinggi
Saya meyakinkan diri sendiri bahwa penting untuk
2 |mempelajari setiap materi pelajaran karena akan 3,53 Sangat Tinggi

bermanfaat dikemudian hari
Saya memikirkan cara untuk membuat tugas agar

3,06 inggi
3 nampak menyenangkan Tingg
4 S_aya k_Jer_usaha untuk menghub_unglfan apa yang telah 314 Tingg
dipelajari untuk kepentingan pribadi saya
5 Apa_blla saya membutuhkan pertolongan mengenai 347 Sangat Tinggi
pelajaran, saya akan bertanya kepada teman dan guru
Saya mengatur waktu dengan baik saat mengerjakan _—
3
6 tugas dan PR Tingg!
7 Ketika menghadapi pelajaran yang sulit, saya 281 Tingg

langsung menyerah
Ketika membaca materi, saya mencoba
8 |menghubungkannya dengan materi yang sudah saya 3,36 Sangat Tinggi
ketahui sebelumnya
Pada saat belajar, saya berusaha mengaitkan buku
9 |yang saya baca dengan konsep yang diberikan oleh 3,14 Tinggi
guru
Saya membuat jadwal belajar untuk memudahkan
saya mengerjakan tugas dan PR

Based on descriptive analysis of motivation indicators, it is known that the highest
average score is found in statement number two with a positive statement, where the
average score is 3.53 which indicates that the average student convinces themselves to
learn because it will be useful in the future. While the lowest average score in statement
number 10 with a negative statement, where the average score is 2.5 which states that
few students make study schedule to make it easier to do assignments and homework.

10

2,5 Tinggi

Table 3
Answers of Respondents Behavior Indicators



No Pernyataan/Pertanyaan Rata-rata Kategori
Saya mengatur jadwal bermain untuk memudahkan

2,75 inggi

. saya mengerjakan tugas dan PR Tingg!

9 Saya akan membuat jurnal catatan s_ebelu_m belajar, 23 Rendah
untuk memudahkan saya memahami pelajaran

3 Saya merubah kondisi lingkungan agar saya dapat 514 Tingi

belajar dengan nyaman.
4 |Saya sulit belajar sesuai jadwal yang telah saya buat 2,69 Tinggi
Apabila saya tidak mengerti materi, saya langsung
bertanya kepada Guru
Ketika saya kesulitan dalam mengerjakan tugas, saya
malu bertanya kepada siapapun

Based on the results of descriptive analysis of behavioral indicators, it is known that
the highest average score is in statement number 5 with a positive statement, where the
average score is 3.28 which shows that the average student will ask the teacher if they
do not understand the material taught. Meanwhile, the lowest average score on
behavioral indicators is in statement number 2 with a positive statement, where the
average score is 2.33 which shows that there are still few students who have the desire
to make journals and notes before studying to facilitate learning lessons.

3,28 Sangat Tinggi

6

3,17 Tinggi

Table 4
Descriptive Analysis of Self-Regulated Learning Variables
No [ Indicator Rata-rata Categori
1 | Metacognition 42,61 High
2 | Motivation 30,56 High
3 | Behavior 17,36 High

Based on result of data analysis and research findings, it showed students’self-
regulated learning variables, it shows that the three indicators are included in the high
category, namely with metacognition of 42.61, motivation of 30.56, and behavior of
17.36. When viewed from the average value with reference to categories, the average
value that has the highest value among the three indicators is in the metacognition
indicator.

Discussion

According to Arumsari (2011) in Sanata Dharma University Yogyakarta. She said
most of (84%) the students Guidance and Counselinga Sanata Dharma University class
of 2012 have good self-regulated learning. These students are categories high and very
high self-regulated learning. Its mean that students have the ability of self-regulated in
their learning by including metacognition, motivation, and behavior that very well 16%
of the total students have poor self-regulated in their learning. These students are



categories medium. Its mean that students have well enough of self- 18 regulated in
their learning by including metacognition, motivation, and behavior. Based on the
result of the researcher’s used questionner with google form, which is in google form
have 30 questions. And the result portrait self-regulated learning in metacognition with
score 3.64, in motivation 30,56, and in behavior with score 17,36. When viewed from
the average value with reference to categories, the average value that has the highest
value among the three indicators is in the metacognition indicator.

CONCLUSION

According to Arumsari (2011) in Sanata Dharma University Yogyakarta. She said
most of (84%) the students Guidance and Counselinga Sanata Dharma University class
of 2012 have good self-regulated learning. These students are categories high and very
high self-regulated learning. Its mean that students have the ability of self-regulated in
their learning by including metacognition, motivation, and behavior that very well 16%
of the total students have poor self-regulated in their learning. These students are
categories medium. Its mean that students have well enough of self- 18 regulated in
their learning by including metacognition, motivation, and behavior. Based on the
result of the researcher’s used questionner with google form, which is in google form
have 30 questions. And the result portrait self-regulated learning in metacognition with
score 3.64, in motivation 30,56, and in behavior with score 17,36. When viewed from
the average value with reference to categories, the average value that has the highest
value among the three indicators is in the metacognition indicator.
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